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GOOD TEACHING: Differentiated Classroom Practice — Learning for All

ABOUT THIS RESOURCE

Supporting professional learning

Our Learners First Strategy aims to develop successful, skilled and innovative Tasmanians. Its values include
learning and excellence so that Tasmanians are engaged in positive, productive and supported learning
experiences, and have high expectations and a strong commitment to the pursuit of excellence.

This resource has been developed specifically for teachers participating in Professional Learning Institute
programs but also more generally as a practical support resource for all teachers. In addition it is designed to
inform the work of school leaders as they implement school improvement plans and support quality teaching
practices.

It is one part of a suite of resources that includes:

OLEARNERSFIRST OLEARNERSFIRST OLEARNERSFIRST OLEARNERSFIRST

GOOD GOOD GOOD GOOD
TEACHING TEACHING TEACHING TEACHING

. Differentiated Classroom Practice Curriculum Mapping an lity A Practices
A guide for staff discussion = Learning for All Planning for Learning

*  Good Teaching: A Guide for Staff Discussion

* Good Teaching: Differentiated Classroom Practice — Learning for All

*  Good Teaching: Curriculum Mapping and Planning — Planning for Learning
*  Good Teaching: Quality Assessment Practices — Guiding Learning

e The accompanying videos

It should also be used in conjunction with:

Supporting Literacy and Numeracy Success which provides teachers with strategies for improving literacy and
numeracy outcomes as they plan using curriculum documents.

Respectful Schools Respectful Behaviour which highlights the importance of providing safe and supportive
environments as a vital part of quality teaching and learning.

Practical examples are provided using the following identifiers:

Template  Good Video Tool
Practice
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Supporting school improvement and quality teaching

The Department of Education’s Learners First Strategy outlines the department's Key Drivers and Priorities
including a clear focus on quality teaching and learning as it works to build great schools.

This resource supports schools as they engage with the National
School Improvement Tool. S014/17

ERS FIRST

While the resource is a useful standalone document for teachers,
its messages will be more powerful if it is incorporated into whole
school planning practices. For example, principals may use it as the
basis for Performance and Development Plan (PDP) conversations.
It has been written to support the Australian Professional
Standards for Teachers — Tasmania (Department of Education
2013) and links to these standards are included.

Video resources are being developed to accompany the
print resources and will increasingly incorporate examples
of teacher practice. The latest version of this resource is
available online at: https://www.education.tas.gov.au/intranet D A

[Pages/home.aspx

Note to school leaders

Differentiated teaching and learning is referred to in Domain 7 of the National School Improvement Tool
(Department of Education, Employment and Workplace 2013).

* Domain 7 — Differentiated teaching and learning

In their day-to-day teaching, classroom teachers identify and address the learning needs of individual students,
including high-achieving students. Teachers make educational adjustments to take account of students’ levels of
readiness, and their strengths, needs and interests.

Further details can be found by viewing the National School Improvement Tool at: http://docs.education.gov.au/
system/files/doc/other/improvementtoolv2.pdf

Professional standards for teachers

The Australian Professional Standards for Teachers — Tasmania outline the  c| s | standards
importance of differentiation in Standard | — Know students and how Australian Professiond

they learn. W
When working towards this standard teachers could: gn@m

*  Document the identified needs of individual students.

* Note adjustments that they will make to meet the needs of
particular students in unit and lesson plans.

There are many valuable resources to support teachers in
understanding and using the professional standards on the Australian
Institute for Teaching and School Leadership (AITSL) website:

http://www.teacherstandards.aitsl.edu.au/

Department of Education

(Department of Education 2013)
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Planning for differentiation

Our Learners First Strategy aims to provide bright
beginnings and to build great schools and great
communities. Our department is committed to
building a culture of respect and mutual trust and
a focus on quality teaching and learning, leading

to creative and innovative approaches that meet
the needs of all students. (Learners First 2014/17)
There is an expectation that schools will build

the capacity of all teachers to make appropriate ‘

educational adjustments for students. (School
Support and Expectations 2014)

[t is recognised that some students require
significant adjustments to their learning
programs if they are to be optimally engaged
and challenged. The process of making those
adjustments is known as the differentiation of
classroom learning. Differentiation is what's
expected of good teachers. The focus of

this resource is to describe what is meant by
differentiation and to provide practical strategies
and tools that can be used to create meaningful
and engaging learning experiences for all
students.

The curriculum and
differentiation

For differentiation to be successful, appropriate
strategies must be implemented at both the
school and classroom levels. Differentiation

is more likely to happen where the school
leadership emphasises student diversity as part
of educational provision and as integral to both
the curriculum and pedagogy. Differentiation is
evident at the classroom level when teachers
monitor students’ progress closely and tailor
learning tasks to their levels of readiness, interest
and need.

The curriculum, teaching strategies and
evidence of learning can be adapted to provide
developmentally appropriate opportunities
within a stimulating learning environment.
Through differentiation a planned, documented
and challenging curriculum can be provided
that caters for diverse students that maximises
student learning.

“All students deserve equitable access
to an engaging and rigorous curriculum.”
(Tomlinson and Javius 2012)
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WHAT DO
WE MEAN BY

DIFFERENTIATION?

Our Values

Learning: Tasmanians are engaged in positive, productive and supported learning
experiences; and encouraged towards lifelong learning. (eamers first 2014117)

Key message

“Supporting all learners is the most fundamental
action for teachers in Tasmania.” (Supporting
Good Teaching — A Guide for Staff Discussion)

Differentiation means:
* Knowing each student’s background, learning
needs, strengths and interests.

* Choosing strategies and resources that make
use of each student’s strengths and interests
to address their learning needs.

» Knowing where students are up to in their
learning.

* Planning personalised learning experiences
that help students to move on in their
understanding.

+ Creating opportunities for on-going, timely
feedback that focuses on learning goals.

* Being flexible in how teaching and learning
happens.

* Providing students with choices.

Differentiation is not about individualising
learning or providing a different learning
experience for every student. It is about making
adjustments that personalise learning to reflect
the needs, strengths and interests of students.

A key principle underpinning this pedagogy is
that of knowing students well enough to use their
strengths and interests to address their needs.

Differentiation is an ongoing professional journey
for teachers that develops through explicit focus,
feedback and support. There are strategies that
school leaders can use to support this journey.

Explanation

Differentiated classroom learning happens when
a teacher understands that classes are made

up of individuals and that effective teaching is
personalised according to the various needs of
students. Effective teachers plan ways to respond
to the needs and interests of their students.

They are aware that students bring to their
learning experiences a range of:

*+ life experiences

* understandings and prior knowledge

* socio-economic or cultural backgrounds
* abilities and preferred modes of learning.

These can influence each student's:

* readiness to learn

* rate of learning

 ability to attend to learning

*» level of proficiency with the English language
» preferred way of learning efficiently

* way of demonstrating their learning
effectively

* interests and aspirations.

Teachers who differentiate use tools and
strategies to:

* get to know their students

* conduct pre-assessment (both formal and
informal) to find out where students are up
to in their learning

* allow students some choice in aspects of
their learning

* create learning experiences that build on
each student's strengths

* enrich learning experiences through student
diversity
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GOOD TEACHING: Differentiated Classroom Practice — Learning for All

* create opportunities for on-going, timely
feedback focused on the goals for learning

» develop each student’s independence and
ownership of their learning.

A differentiated classroom is a flexible and
dynamic context for learning. The mode of
teaching will be varied to provide the most
effective learning for students. Sometimes it will
involve the whole class and sometimes small
groups or individual students. Student grouping
will be flexible, depending on the goal for
learning.

Differentiation strategies can be applied to any
or all aspects of learning:

+ Content (what is to be taught) is described
in curriculum frameworks, such as the
Australian Curriculum. It can be differentiated
through the resources and materials used to
explore the content.

* Process (how learning will occur) can be
differentiated through the teaching strategies
and learning tasks used to engage students.
Differentiated learning tasks have multiple
entry and exit points that both enable and
extend learning.

» Product (evidence of student learning)
can be differentiated by providing students
with choice in how they demonstrate their
learning. The aim is to give the most accurate
evidence of student progress towards
learning goals.

* Environment (where learning takes place)
can be differentiated by considering how the
physical, social, aesthetic and organisational
aspects of the classroom can contribute
positively to student learning.

“Teaching targeted at the middle of a class can fail
to challenge and extend higher achieving students
and fail to engage and thus de-motivate, lower
achieving students’ (Masters 2011)

Teaching may be direct and explicit,
or inductive and immersive.

Groups may be based on like-interest,
like-readiness level, pace, or preferred
mode of learning.

Sometimes students will choose who
they work with.

Learning may be collaborative or individual,
guided inquiry or project-based.

Learning may be face-to-face, online,
or a combination of both.

A curriculum for all

The Melbourne Declaration on Educational
Goals for Young Australians articulates nationally
consistent future directions and aspirations for
Australian schooling agreed by all Australian
Education Ministers.

The Melbourne Declaration has two overarching
goals for schooling in Australia:

Goal |
Australian schooling promotes equity and
excellence

Goal 2

All young Australians become successful learners,
confident and creative individuals, and active and
informed citizens

(Melbourne Declaration on Educational Goals for
Young Australians)
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Practical examples

R

Example of a creative space
(Video 3m 24s)

A teacher at a remote school in the Kimberley
describes her aims in teaching kindergarten
students. In one of her classes she begins the
lesson with a group activity, then subsequently
supports individual and group learning activities.
She is able to maintain a differentiated learning
environment where learners are constructing
a castle from a large box, while another

group composes and presents a puppet play.
She moves around the room, encouraging
persistence, modelling roles and celebrating
achievements. The teacher reflects on her
personal philosophy for teaching young children
and on what individuals and groups of students
have learned.

Source: AITSL lllustrations of practice
http://www.aitsl.edu.au/australian-professional-
standards-for-teachers/illustrations-of-practice/
detaillid=IOP00354

R

Example of engaging students
in Science
(Video 3m 27s)

The teacher articulates his methods for engaging
a diverse class of students in a unit on the solar
system. He helps the students generate ideas
and form their views by taking them through
interactive lessons that physically engage them
in their learning. When this has been achieved,
he focuses on helping the students articulate
their ideas though literacy-based exercises. The
teacher emphasises the importance of knowing
individual students’ strengths and areas for
development, in order to best cater to their
needs.

Source: AITSL lllustrations of practice
http://www.aitsl.edu.au/australian-professional-
standards-for-teachers/illustrations-of-practice/
detaillid=IOP00303

®

Example of making learning
interesting
(Video: 5m 10s)

The teacher emphasises the need to think about
how students will engage with the curriculum

at the lesson planning stage. This allows her

to plan for and implement teaching strategies
that are relevant to her students’ interests,
abilities and developmental stage. In her Year 10
Science class she uses analogy, group work and
a practical class to teach Newton's Third Law.
At a more senior level, she introduces and uses
adult learning principles to support her Food and
Hospitality students in a summative assessment.

Source: AITSL lllustrations of practice
http://www.aitsl.edu.au/australian-professional-

standards-for-teachers/illustrations-of-practice/
detail?id=IOP00194
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GOOD TEACHING: Differentiated Classroom Practice — Learning for All

v

Some key indicators of

differentiated classroom
learning

[ A variety of instructional strategies are
used by teachers

[ A range of tasks are planned to engage
students

[ Resources cater to a range of reading levels
and modes

] Formative assessment data is gathered about
student learning

) Tasks are adjusted to meet student needs

[ Technology is being used to provide different
learning experiences for some students

[ Grouping of students is purposeful
and planned

[ Tasks at extended levels of challenge
or complexity engage students

[ Routines are in place to maximise on-task
learning time

[ Programs are developed to meet the
needs of all students

] Choices in content and how they
demonstrate learning are offered
to students

[ Physical setup of the classroom supports
different activities happening simultaneously

(Tomlinson and McTighe, 2006)

Questions for reflection

. In what ways am | currently
differentiating classroom learning for my
students?

. What aspect of learning do | feel most
comfortable differentiating? What could
| do next?

. What steps could | take to increase my
effectiveness in differentiating learning
for my students?

. Who among my colleagues differentiates
most effectively? What are some ways |
might learn from them?

. What strategies and processes at
a school level would support me in
further developing differentiated
learning in my classroom?
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KNOWING YOUR
STUDENTS

Our Values

E xcellence: We have high expectations for our learners, and a strong
commitment to the pursuit of excellence and innovation in our people,
in our programs and in our reSOUrCES. (teomers first 2014/17)

Key message

Learning is a social, collaborative undertaking that
happens in a classroom community. Developing
positive and respectful relationships forms the basis
for building strong classroom communities. An
integral part of building these relationships lies in
getting to know the backgrounds, talents, needs
and aspirations of your students.

This can include an undertaking to:

* Find out students’ strengths, what they
are passionate about and their goals.

*  Know about students’ cultural and
language background.

*  Know about social disadvantage or trauma
that may be part of students’ background.

* Understand students’ needs; including medical,
personal, physical, communication, sensory
and learning needs.

» Create opportunities for students to get to
know one another and appreciate the diverse
qualities they bring to the classroom.

* Model and teach about wellbeing, mutual
support and respectful interactions.

* Find out where students are up to in their
learning with respect to the curriculum.

Know who can be consulted to build knowledge
of students.

Build partnerships for the benefit of the students.

Work collaboratively with:
* parents

* support staff

e specialists.

Explanation

Teachers who know their students develop
insight into how their social, emotional and
intellectual capabilities may affect their learning.
By knowing their students well, teachers

are able to craft learning tasks that tap into
their interests, meet their needs and provide
appropriate levels of challenge.

If teachers have knowledge of a student's
background experiences they are able to make
learning points clearer and more relevant.

For example, in a high school English class the
teacher may relate a student’s interest in social
media to how language can be used in this
medium to create positive and negative personal
and social identities.

By making time to get to know students and
their families, teachers are able to develop a
sense of the cultural background of the learners
in their class. This knowledge can be used to
build understanding and acceptance of one
another’s perspective and experiences. Through
this process a teacher can create a community
of learners who value difference, embrace
diversity and promote the growth of positive
relationships. The result is a mutually supportive
classroom community.

Having high expectations of students and their
abilities encourages them to feel:

* positively connected to others

* respected

* that their work is meaningful

e that they are good at what
they do.
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Where teachers work with a large number of
different students every day, even learning their
names can be challenging. The time and effort
invested in this will pay a worthwhile dividend in
terms of each student’s connection with school.

Schools have access to a range of people with
specialist expertise that classroom teachers can
consult to build a comprehensive picture of their
students and develop shared understandings to
provide optimal support for students.

Teachers and specialists may need to be creative
when seeking sources of expertise, resources
and opportunities both from within and outside
the school community.

Develop a classroom culture that:

makes it safe to take risks

values learning through mistakes
promotes effort and persistence

helps to develop self-motivated learners.

Specialist Support

Every school has a school support teacher

to help build capacity of school staff. These
teachers work collaboratively with classroom
teachers, teacher assistants and other relevant
support providers to plan for student learning
using differentiated classroom practice.

In addition, our Department provides a range of
specialist support personnel with a wide range
of expertise. Professional support staff such as
school psychologists, social workers, speech

and language pathologists and EAL/D teachers

is available to work with students and support
teachers. Specialist support is also available for
students who have vision or hearing impairment,
Autism Spectrum Disorder or physical
impairment.

Teachers who require additional support

should work through their principal and school
leadership teams. They will advise about the
correct protocols and access professional
support as required through the Manager State
Support Service or the relevant Learning Service
Manager School Support.

¥

People with specialist
expertise that can be
consulted include:

O SUPPORT TEACHERS
O EAL/D TEACHERS
Q LITERACY/NUMERACY SPECIALISTS

U TEACHERS WITH EXPERTISE
IN GIFTED EDUCATION

U YOUTH LEARNING OFFICERS

] SPEECH AND LANGUAGE
PATHOLOGISTS

Q AUTISM CONSULTANTS
O SCHOOL PSYCHOLOGISTS
O SCHOOL SOCIAL WORKERS

O SCHOOL CHAPLAINS
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Knowing where students are up to in
their learning X ¥

As well as knowing who their students are as /
learners, it is important that teachers know
where they are up to in their learning. This

Two key assessment tools to inform planning are

R T C NAPLAN Toalic 4 Improve o
: ' line fc i L.
difficult that students feel overwhelmed. Ol lIe RIrmENYS SEsessmenit oo

The first step in planning for learning is to have
an understanding of the curriculum scope and
sequence for the learning area and the expected
learning outcomes.

Literacy and Numeracy teaching i

Some students may be at a different
developmental stage than their peers and
working with curriculum based capabilities to
achieve their individual learning goals. Within the
Australian Curriculum, the levels described in the
continuum for each of the general capabilities
provide a mechanism for locating where
students are up to in their learning. For example,
a student with disability may be working at Level
la in their numeracy skills, while a very capable
Year 5 student could apply critical and creative a5 ey i
thinking at Level 5 to their work in science. — i

Depariment of aucation

This provides the starting point for backward
planning a program of learning. This process
is outlined in more detail in Good Teaching:
Curriculum Mapping and Planning and Good
Teaching: Quality Assessment Practices.

When designing a program of work it is
important that teachers find out what students
already know, understand and can do, as well

as uncovering any misconceptions they have
developed. This will involve using the formative
assessment strategies and tools that are outlined
in the formative assessment section of Good
Teaching: Quality Assessment Practices.

Many teachers will feel the urge to aim for the
middle when designing learning tasks. In this
way they hope to reach the largest number

of students in any given lesson or learning
sequence. Research has shown that this
approach is ineffective. It ignores the needs

of advanced students and can leave them
unchallenged and feeling bored. Equally it can
confuse students who find the task too difficult
and can lead to their disengagement from
classroom learning. A differentiated classroom
learning program where teachers design tasks
based on their knowledge of their students will
cater to the learning needs of all.
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How can | learn more about my students’ starting points,
interests and best ways of learning?

Early in the year students need to know that their teacher is also a learner who diligently studies two things
— the content he or she teaches and the students themselves. This message needs to be clear from the first
day of school and evident every day that follows. At some point in the early conversations about creating a
classroom that supports each student's success, it is important for students to hear the following:

| want to know you as a person because you are interesting to me.
2. | need to know you as a student so that | can determine your next steps in learning.

3. | will watch you as you work in class as closely as | can because what | learn will help me plan better
for you individually and for the class as a whole.

4. You'll see me take notes while you work and while we discuss things in class. This helps me learn
more about how learning works for you.

5. In the first few days of school, I'll ask you to do some things that will give me a reasonable sense
of your starting points this year and of who you are as a learner.

6. Throughout the year, I'll often ask you to share what you are learning so | can help you take your
next step as a learner.

7. Sometimes, your work will be marked and given a rating, but | will be more interested in giving
you information that will help you learn better and increase your chances of success.

8. [I'll often invite you to tell me how you're feeling about your work and what is going well
or poorly for you in class. | hope you'll always feel free to honestly tell me those things.
Even if | forget to ask.

(Tomlinson & Imbeau 2010, p. 60)

Read and reflect on your school and class context. How do these prompts work in your context?
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Practical examples

¥

Example of getting to know students
and their community

A high school has a large proportion of students
from low socio-economic backgrounds. Many

of the parents harbour negative sentiments
about school life generally. There are significant
non-attendance and engagement issues amongst
students.

Many families, however, are well connected with
the neighbourhood centre which offers services
and support programs to the local community.
Improving the school-home partnership has
been identified as a key link to improving
community perceptions about education and
student attendance.

With that in mind, the school leadership team
has set about working more closely with

the neighbourhood centre and has started
offering some learning programs from the
centre. The results have been pleasing with the
neighbourhood centre welcoming the stronger
connections, the sharing of resources, and the
flexibility of the school to meet community needs.

v

Example of developing shared student
knowledge to inform planning

A Year |0 student with cerebral palsy and
significant learning issues has an Individual
Education Plan (IEP) that their team of teachers
review and modify at the end of each term.

The student is transitioning to a local senior
secondary school and their current teachers
have started planning the move from early Term
2. They have met with the student and their
parents to discuss long—term goals and how their
course choices may look. At these meetings the
student talks excitedly about their interests and
hobbies out of school, and what they would like
to achieve post—school.

All of this information provides their current
teachers with further insight into how to best plan
for the student and the follow-up discussions they
will have in subsequent weeks with the senior
secondary school support teacher.

v

Example of how parent knowledge
can be used to enhance the learning
program

An identified gifted student succeeds quite well
academically, but their teacher has difficulty
motivating them to engage with learning. During
a conversation with the student's mother at the
first parent/teacher interview for the vear, it
was revealed that their true passion was in the
performing arts.

The teacher was able to incorporate this
knowledge into the English learning program
through work on performance poetry and radio
drama. They also arranged for the student to
participate in a drama class and work towards

a key role in the school production. This class

is normally only available to older students in
the school.

R

Example of teaching to the point
of need
(Video 5m 35s)

The teacher describes how she collaborated
with a colleague to determine the differences
between their classes and trial new approaches.
They develop tasks appropriate to a range

of ability levels to meet the learning needs of

all their students. Students are supported to
choose the task that is most appropriate for their
level. Questioning plays a key role in determining
students “point of need,” when the teacher will
provide further scaffolding. The teachers use
data such as NAPLAN to track student progress
and ensure their methods are effective.

Source: AITSL lllustrations of practice

http://www.aitsl.edu.au/australian-professional-

standards-for-teachers/illustrations-of-practice/
detaillid=IOP00415
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R

Example of using data to improve
learning programs (Video 4m [8s)

At the start of the school year a curriculum
coordinator leads and facilitates a discussion

with a group of Year |10 teachers to discuss

and interpret the previous year's National
Assessment Program — Literacy and Numeracy
(NAPLAN) results for the current Year 10
cohort of students. The teachers analyse both
internal and external data to identify specific
learning needs of the students and to modify and
improve the current Year |0 English program.

Source: AITSL lllustrations of practice
http://www.aitsl.edu.au/australian-professional-
standards-for-teachers/illustrations-of-practice/
detail?id=IOP00109

¥

Example of getting to know
a student’s passions, strengths
and needs

A student is starting Year || at their local

senior secondary school and the pastoral care
teacher provides a number of ‘getting to know
you' activities on the first day. The teacher also
explains to the group that their role is to support
their success in subjects, their attendance and
any issues they have settling in.

The teacher also makes a call to the student’s
family to make initial contact and explain their
support role. The student’s mother discusses
some previous challenges with some of their high
school peers. The mother reveals that her child
is looking forward to being able to socialise with
a larger peer group and pursuing their passions
at college through the subjects they have chosen.

The teacher shares relevant information

with some of the student's other teachers

and continues to support and monitor their
transition to all aspects of senior secondary
school life with richer insights into their previous
challenges and their passion for music.

Questions for reflection:

. What information can | source from
the Student Support System (SSS)
that informs my understanding of
my students; e.g. existing learning
plans, curriculum assessment reports,
attendance data, specialist reports,
communication with parents and
wellbeing data?

. What are some creative ways | can use
existing school processes to know my
students better; e.g. grade camp, first
day activities?

. How can | make time and create
opportunities to get to know my
students?

. Which specialists may have relevant
background information about my
students?

. In what ways can | communicate
positively and effectively with each
student’s family?

. What are my students’ current interests
and how can | tap into them?

. What are the priority individual’s and
group’s needs?

. What are the dominant attitudes and
dispositions that significantly impact on
each student’s engagement or attention?
How might these be improved?

In what activities do the students
achieve success?

10. What information can we gather from
listening to student questions and
watching their actions in class?



http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00109
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00109
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00109

GOOD TEACHING: Differentiated Classroom Practice — Learning for All

DIFFERENTIATION STRATEGIES FOR
PERSONALISING LEARNING

Our Values

Equity: We all have the right to challenging and engaging learning opportunities

in GPPI’OPI’/CHG sett/’ngs. (Learners First 2014/17)

Key message

Differentiated classroom learning recognises that
some students require significant personalisation
of their learning programs to be fully engaged
and challenged.

Some students will require adjustments that
extend and enrich their learning. Some will
require considerable support and others may
require targeted support or systematic teaching
to overcome barriers such as learning English
as an additional language or dialect (EAL/D)

to enable their engagement, learning and
achievement.

Explanation

Differentiation of classroom learning is achieved
by making adjustments to personalise aspects
of learning that meet the particular needs

of students. While there are some common
features found in differentiated classrooms, the
detail will vary.

Adjustments need to be considered and included
at the whole class level when planning units of
work and in more detalil at the lesson planning
level. For example, adjustment considerations

at the unit level may include planning for
readiness or interest-based groups of students.
At the lesson level it may include taking into
consideration a student's progress towards
learning goals in a previous lesson.

Adjustments include any measure or action

to promote access, and engagement, and

to optimise student learning outcomes.
Adjustments and/or extensions vary according
to the needs of the students. They may be
minor or significant. In some instances, such

as students with disability, they may be designed
and developed as part of a collaborative
planning meeting.

Adjustments can be made to:

* content (what is to be taught)
» process (how learning will occur)
+ product (evidence of student learning).

The learning environment can also
contribute to differentiation in significant ways.

Adjustments may be made to one of these
aspects of learning, or to any combination that
makes sense in the context. Not every aspect
of every lesson will be differentiated. Ideally it is
targeted to have the most significant impact on
a student’s learning.

A teacher’s skill in differentiating develops with:

» Experience in applying a broad repertoire of
teaching strategies in flexible ways.

* Access to a range of resources for learning.

» Capacity to manage a classroom with diverse
learning activities happening simultaneously.

The templates on the next two pages may be
used to assist with planning. For further details
refer to Good Teaching: Curriculum Mapping
and Planning.
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%

Unit planning template using a backward design planning process

>
o
3
3
5
=]
=
(%]
8
o
%? Learning Area: Year Level:
g
I
A=)
D
g Focus:
=)
S
é’ § Curriculum Achievement Standard:
& i
S S
= =
= e
3 3
[+
=
= Curriculum Content Descriptors:
=
)
V)
Learning Goals:
* Know:
* Understand:
(Y ¢ Do:
5
£
s Assessment Task: Pre-assessment:
19
(=]
Y
@
o Adjustments/Strategies to Include all Students

Learning Sequence

Describe key
learning experiences

Reflection

Reflect on
the unit

For practical examples of how to apply this template see Good Teaching: Curriculum Mapping and Planning.
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A

Blank lesson plan proforma

Introduction: Adjustments:

Explicit Teaching:

Student Action: (Guided and Independent)

Review

For practical examples of how to apply the proforma see Good Teaching: Curriculum Mapping and Planning.

Adjustments

Adjustments are supports, accommodations or adaptations that assist a student to access meaningful learning
opportunities, to achieve their learning goals and show evidence of their learning.

Some adjustments may be at the whole school level and applied to all teaching and learning environments,
teaching strategies and curriculum content. Others may be subject specific and involve fine grain alterations
such as breaking information into smaller chunks and allowing extended time for completing work.

Adjustments take into account students’ physical, cognitive, social and sensory differences.
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EONBENIE
DIFFERENTIATION

Content can be differentiated through:

» Making adjustments to the content described
in curriculum framework documents such as
the Australian Curriculum.

» Choosing learning resources and stimulus
materials that meet a student’s preferred
mode of learning and stage of development.

* Using technology to locate and provide
content at a range of levels and in modes that
engage and support learning.

The Australian Curriculum describes the content
that all students are entitled to engage with,
from Foundation (Prep) to Year 10. Year || and
|2 materials are currently in development.

The three dimensions of the Australian Curriculum
(learning area content, general capabilities and
cross curriculum priorities) provide teachers with
flexibility in meeting each student's individual
learning needs.

Planning begins at a student’s school year

level to ensure continuity in their curriculum
entitlement without unnecessary repetition.
From that common starting point, teachers can
make adjustments to the level and focus of the
content so that all of their students can access
rich learning experiences that are relevant and
engaging. The curriculum content provides the
context for students’ goals for learning and
assessment of their progress towards those
goals, (see flow chart on page 22).

Within any identified area of content, teachers
provide students with resources and stimulus
materials to engage their interest and support
their learning. To support effective learning,
content materials need to address student needs
and make use of their strengths.

Materials can be sought in a range of modes
including images, audio recordings, videos,
printed text, learning objects and simulations.
The level of complexity in language, text and
page layout needs to match each student’s stage
of development. Hands-on and manipulative
materials support direct, concrete experiences
while symbolic representations such as diagrams,
images and animations can provide access to
complex ideas at a simple level. More abstract
representation of ideas can be presented
through words as in poetry and symbols as in
mathematics.

Content materials can also be differentiated by
the genre and reading level demands. Content
materials can reflect a student’s background.
For example, narrative texts could be sourced
to reflect a student’s background or students
and their parents could be invited to contribute
texts from their culture.

Technology can be used to locate online content
resources, to organise them in easily accessible
ways and to provide personalised, targeted
learning for selected students.

Some search engines are designed specifically
for a younger audience and will return results
that are safe for students and often contain lots
of images. This can be useful when searching

for resources to use with students in the primary
years, or those whose literacy skills are still
developing. Digital content resources can also

be used with text to speech applications,

making them accessible to a wider range of
reading levels.
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Education portals such as Scootle provide good
sources of quality-assured content resources that
are typically searchable by year level, learning
area and topic or key words.

Online learning resources can be linked to

the school intranet to make content easy for
students to access. Content that is shared online
can be accessed by students who need to re-visit
materials to consolidate their learning. Classroom
technologies with access to appropriate digital
content provide a flexible way for teachers

to manage personalised content at a range of
different levels.

Some teachers are using videos of direct
teaching of new content, to ‘front load’ learning
prior to class time. Students watch the video as
homework; pausing, rewinding, making notes,
identifying questions and so on as needed.

This means that more class time is available for
discussions, practical activities and other learning
tasks that benefit from face-to-face interaction.
This general process has become known as
flipping’ the classroom and provides one way
to manage differentiated classroom learning by
utilising online content.

Content differentiation using technology requires
careful planning. In keeping with the backward
design model. Teachers need to be clear about
the learning goals before they make decisions
about pedagogy and the digital tools their
students will use.

The technology needs to match the nature of
the learning task and enhance students’ learning
outcomes in identifiable ways. Questions to keep
in mind include:

* Wil digital technologies improve
students' learning relative to the
learning goals?

*  Which technology tools will enhance
students’ engagement and ability to
demonstrate their understanding?

¢ What tools are available to students
in the classroom?

*  What tools can students bring from
home to assist with their learning?

The practical aspects of how the technology is
managed can influence its effectiveness as a tool
for learning. It is important that students can
engage quickly and easily with the tools they are
using, that sufficient bandwidth is available and
that this is consistent across all students.

Practical examples

R

Example of engaging with technology
(Video 3m 47s)

The teacher describes how information and
communication technology has enabled her

to transform the ways of learning in her
classroom. The introduction of, and use of ICT,
has increased the options available to meet the
specific learning needs of students across a wide
range of abilities. In the illustration, the teacher
models how learning technologies can be used
for demonstration purposes, to focus question
and answering, to assign tasks, for individual
and group work, and to create and present
multimodal texts within the English curriculum.

Source: AITSL lllustrations of practice
http://www.aitsl.edu.au/australian-professional-
standards-for-teachers/illustrations-of-practice/
detail?lid=IOP00180

R

Example of palindromic numbers
(Video 4m 22s)

In a grade 6 mathematics class a teacher plans
for, delivers and reflects on a lesson focusing on
Number and Algebra. In planning the lesson, she
articulates a preference for using open-ended
problem-solving activities and resources that
can cater for a range of abilities. In designing
activities, and in selecting resources, she
anticipates how particular students will engage
with these as learners. During the activity,
students work at their own pace, transforming
simple numbers into palindromic numbers.

The lesson is structured to allow for whole
class instruction, peer discussion and individual
learning.

Source: AITSL lllustrations of practice

http://www.aitsl.edu.au/australian-professional-
standards-for-teachers/illustrations-of-practice/
detail?lid=IOP00169



http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00180
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00180
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00180
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00169
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00169
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00169
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Scootle information sheet
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Scootle gives teachers access to many thousands
of digital curriculum resources they can use to
inform their own planning and support their
teaching. The resources include learning objects,
images, videos, audio, assessment resources,
teacher resources and collections organised
around common topics or themes. The
resources are aligned to the endorsed areas of
the Australian Curriculum.

Teachers can create, annotate and sequence
‘learning paths' for their students. A learning
path provides students with direct access to a
teacher-selected collection of digital materials
from Scootle that will support their learning
around a specific topic or concept. Learning
paths can be shared with other teachers.

Logging in: Teachers in Tasmanian
government schools log in using their Dok
username and password.

s B @ -
R | {Ererararis

S T & ACT

S e :'.._.

Finding materials: To browse what is
available for particular curriculum content, use
the Find by Australian Curriculum tab and filter
by year level. Expand the relevant content
descriptor and click on the View elaborations
and matching resources link to return a list

of resources that support that aspect of the
curriculum.

S Q%‘? le

Formative assessment: Scootle also
provides access to the Improve online formative
assessment tool. Teachers select questions from
a searchable database to create an online quiz
that focuses on a particular aspect of learning in
literacy, numeracy or science. Students complete
the quiz online at anytime from anywhere and
their responses are automatically assessed and
reported to the teacher to inform their planning.

Ideas for using technology: Scootle also
provides access to ICT in Everyday Learning: A
Toolkit. The toolkit is a collection of practical
examples that illustrate how pedagogy,
content and technology can be successfully and
effectively integrated to promote learning.

Community: Scootle also hosts networks

of teachers from around Australia to share
ideas and resources, ask questions and publicise
events.
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v

Process for differentiating the content using
the Australian Curriculum — Flowchart
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Step 1. Refer to the learning area content described for the student’s year level.

@ ‘ Australian
CURRICULUM

Step 2. Make adjustments to reflect each student’s strengths, goals, interests and
current levels of learning by:

A. Drawing from aspects B. Adjusting the learning C. Developing skills,
of content at, above focus using the general understandings and
or below year level. capabilities or cross knowledge identified in

curriculum priorities. a student’s personalised

learning plan through aspects
of year level content.

Step 3. Assess the students’ progress:

A. Learning area achievement standards OR
B. Level of progression in the general capabilities OR
C. Student learning plan SMART Goals
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PROCESS
DIFFERENTIATION

The teaching and learning processes initiated by
the teacher so that students engage with new
learning can be differentiated by:

» Selecting the most appropriate teaching
strategy to facilitate effective learning for the
students.

* Designing learning tasks that remove barriers
and limitations for students and engage their
interest in the material.

* Considering ways to provide flexibility in the
pace and grouping structures used.

Through time, teachers build on their repertoire
of teaching strategies they can draw upon to
engage their students’ interest, and facilitate
effective and efficient learning. These strategies
can include:

» explicit teaching

* gradual release of responsibility
* inquiry learning

* co-operative learning

* thinking routines

» reflective processes.

Teachers differentiate by selecting the most
appropriate strategy for a task to facilitate each
student’s engagement and learning. This might
happen when planning a lesson, or even in
response to a student’s needs during a lesson.
Differentiated teaching is often referred to as
responsive teaching, reflecting the way in which
a teacher moves from using one mode to
another as required.

Teachers also design authentic and relevant tasks
for students so they can actively engage with the
concepts, information and skills identified in the
curriculum. Tasks that have a number of entry
points and directions, lend themselves well to
differentiation. Tasks can be differentiated by
pre-planning prompts, questions and supports
that will enable and support learning for those
students experiencing difficulty, and that increase
the degree of challenge and complexity for those
students who need extension, (see table on
pages 24 and 25).

Students’ rates of learning can vary. Students
who learn quickly are able to grasp new ideas
easily and are ready to move on with little need
for consolidation. They may become bored and
disengaged with too much repetition. Other
students need more time. They may require
multiple opportunities to engage with content
in a range of different contexts to build and
consolidate their understanding. Teachers who
differentiate pre-plan to accommodate variations
in the pace of learning, so that fast learners are
challenged with higher-level extension work,
whilst others have the time and support they
need to learn and consolidate at their own level.

Trying to meet a range of needs as they arise
in the classroom (doing it ‘on the fly') can be
stressful for teachers and result in less than
optimum outcomes. More able students who
finish quickly may be given more work to

do at the same level, which can be a strong
disincentive for them to perform at their best,
while students who are struggling can have

a range of different needs that are not being
met and they may disengage from the learning.
Forward planning for the range of learners pays
off with more students engaged and learning
effectively and more professional satisfaction
for the teacher.

“A philosophy of responsive instruction suggests
that fairness in academically diverse settings is
best conceived not as treating everyone dlike,
but working to ensure that each student has the
support he or she needs to succeed.” Carol Ann
Tomlinson

23

(e¥0)
<
S
S
D
oY)
<
N2
S
-y
(@)
e
(D]
Q.
L
S
wm
R
[eV0)
(D]
+=
S
+
(%)
(-
S
+
kS
4+
(-
S
=
a




24 GOOD TEACHING: Differentiated Classroom Practice — Learning for All

/\

Questions to guide differentiated task design
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Enablers

Extenders

The questions below are designed to:

* Support students who experience difficulty
getting started or during the task.

* Provide extra support/scaffolding.

» Create active experiences that lead into
the task.

The questions below are designed to:
* Extend students who learn quickly.

* Create more challenging questions/tasks to
extend their breadth, depth and complexity.

» Create active experiences that build from
the task.

Simplifying

Are there ways | can simplify an
aspect of the task?

* Provide access to content using a range of
technologies or with lower level of literacy
or numeracy demand — Content

* Provide an intermediate step that
incorporates background knowledge,
understanding or skills — Process

* Allow multiple ways to present
understanding, use ICT as appropriate
(e.g. device that enables access) — Product

Thinking

Are there ways | can extend the level
of thinking required for the task?

» Extend the level of literacy or numeracy
demand in content so it requires inference
or extrapolation — Content

* Extend the level of thinking of the task
(e.g. use Bloom's taxonomy). — Process

» Stimulate creative thinking in the task
(e.g. use “Thinkers keys") — Process

* Use products that involve creation,
evaluation and/or innovation — Product

Organising

Can | provide additional organisational
support for the task?

» Explicitly teach key vocabulary
(e.g glossary) — Content

*  Use technology/ICT (e.g. timers to assist in
understanding time frames) — Process

* Provide graphic organisers
— Process and product

Understanding

Can the task require greater depth
and complexity in understanding?

* Provide optional content to provide breadth
(e.g. include the language of the discipline)
— Content

* Provide tasks that require depth and
complexity (e.g. use Kaplan prompts)
— Process

» Extend expectation of quality in product,
and/or use ICT — Product

(Table continues over page)
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QuestiOﬂS to gUide differentiated task desigﬂ (continued from previous page)

Enablers

Extenders

Materialising
Can | make the task more concrete?
* Visual representations, explore real

life objects, physically participating in a

representation — Content

* Teacher gives a ‘guided tour’ of the task
— Process

* Provide examples of completed product
through a visual representation or model

Generalising

Are there generalisations or
abstractions that can be applied to
the task?

* Use content that addresses big ideas and
discipline concepts — Content

* Use open-ended tasks that require
independent application of the learning
— Process

— Product * Use products that integrate multiple
representations — Product
Clarifying Connecting

Can | make the expectations more
explicit?

¢ Direct students to resources — Content

» Explicit step-by-step instructions describing
the task — Process

* Expected product; visual representation or
model — Product

Are there possibilities for authentic
real world connections to the
learning?

e Use authentic sources of data and other
primary sources of information — Content

*  Use authentic problems to solve — Process

e Use authentic audiences to communicate and
collaborate with — Product

Engaging (Refer to Personalised Learning Plan)

Can | tap into student strength
/interests?

* Provide opportunities for student input/voice
in shaping the task and/or the product

Engaging (Refer to Personalised Learning Plan)

Can | tap into student strength
/interests?

* Provide opportunities for student input/voice
in shaping the task and/or the product
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Practical examples

R

Using mental computation strategies
(Video 5m 24s)

The teacher uses a routine of tuning in, explicit
teaching, development activities, and reflection.
The lesson focuses on mental computation
skills and developing automaticity. The teacher
also supports students to describe and justify
their own approaches to complex mathematical
problems. Students are provided with
foundational or more challenging tasks, and are
allowed to select activities based on their level
of confidence. At the end of the lesson students
reflect on how they will apply their learning
outside the classroom.

Source: AITSL lllustrations of practice
http://www.aitsl.edu.au/australian-professional-
standards-for-teachers/illustrations-of-practice/
detaillid=IOP00406

¥

An example of how to introduce
difficult concepts in a Year 9
history class

Students bring different abilities to the
classroom. To cater for the full range of ability in
their class, a Year 9 history teacher designs tasks
that have different entry points. For their study
of World War [, they begin a discussion of the
causes of the war with a general discussion of
the concept of ‘cause and effect.

The teacher scaffolds the learning by asking
students to discuss scenarios where ‘cause and
effect’ is either direct and explicit or more subtle
and implied. Examples include ‘billiard balls
hitting one another’, ‘earthquakes occurring at
sea), ‘students forming gangs in the playground,
‘friends being dragged into feuds' and ‘butterflies
flapping their wings in South America’.

To expand student learning, the teacher
prepares cards with general statements about
causation at a range of levels of complexity.
Examples include ‘events always have a cause,
‘a cause always happens before an event’,
‘everybody always agrees about the causes of
things, ‘if it happened a long time before the
event it can't be a cause’, ‘some causes are
more important than others' and ‘some causes
are accidental, others are planned’. They ask
students to discuss these statements and sort
the cards into three piles; ‘True’, ‘False’, ‘Unsure’.

The task is done in groups of similar ability. Some
groups are offered more basic cards as a starting
point whereas others begin with the more
complex statements. Students are encouraged
to talk about their choices and a whole class
discussion occurs at the end. The discussion
leads into a more detailed look at the events
leading up to World War |.

v

An example of scaffolding and
extending a cooking task

In planning for a senior secondary Food
Cooking and Nutrition Level 2 class, the
teacher accommodates the needs of students
with special needs and English as an Additional
Language or Dialect (EAL/D), in addition to
students who are also studying a range of pre-
tertiary subjects.

Whilst covering the content and skills

required, the teacher prepares recipes with
differentiated levels of visual cues such as
graphical representations of the foods or
relevant measuring tools to support students’
understanding of the ingredients and method.
Vocabulary for the names of various ingredients
is supported by having laminated labels for all
of the necessary ingredients prepared prior

to class starting. YouTube demonstrations of
recipes are played on wireless tablets when
available to enable students to follow the online
demonstrations at their own pace. The teacher
has also created some of their own videos of
demonstrations.

Students with stronger language and cooking
skills are extended by through tasks with
additional skill demands (e.g. devising and
implementing a plan to prepare two recipes
within the same lesson) and explaining the
process for the additional recipe to the class.


http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00406
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00406
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00406
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Making adjustments flowchart

Curriculum
Adjustments

Adjust teaching
strategies

Concrete examples,
modelling and pre-

Use the Australian Curriculum
learning area content at the
student's school year level.
Consider where the student is
up to in their learning — can they
work towards the year level
achievement standards.

What are their talents, passions
and aspirations?

prepared scripts.
Practical tasks or
authentic (real-world) .
experiences.

Guided practice, peer to
peer instruction, and
gradual release of .
responsibility.
Explicit teaching.

Collaborative learning. e

Interest based learning .
activities.
Provide alternative .

representations of
material — multimedia,

Select the curriculum content

from a year level that the

student is able to access.
and/or

Select elements of the general

capabilities to match the

student's learning needs.
and/or

Adjust the teaching strategy.
and/or

Adjust the environment.

simplified or tailored
texts.

Provide opportunities to
transfer the learning to
different contexts.
Provide multi-sensory
approaches.

Positive behaviour
support.

Monitor and assess the

student’sprogress in relation

to the:

~ relevant F-10
achievement standard

~ individual learning goals

~ school requirements.

Adjust environment

* Support personnel.

* Technology and
augmentative and
assistive technological
devices.

* Alternative furnishings
and equipment.

* Proximity to the front
of the room.

* Reinforcement through
visual prompts and
aides.

* Scaffolds and supports
on classroom walls.

* On-line and virtual
learning opportunities.

* Organisational supports
and room layout to
promote ease of access.
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R OCT
DIFFERENTIATION

A key principle of differentiation is that it
removes barriers and limitations to learning.
This must also apply when it comes to enabling
students to demonstrate what they really know,
understand and can do, through the products
they create. A lack of skill with a tool or genre
such as a hand written essay, can mask the true
level of understanding a student has developed.

For formative assessment purposes, alternatives
may need to be considered to gain accurate
insight into their learning progress.

Tasks that are differentiated to take account of
each student’s needs, strengths and interests
may result in a range of different artefacts being
produced.

When designing tasks and their associated
products teachers can consider:

* A common learning task may be
differentiated just in the products created
through the learning.

* A student’s level of skill with tools used to
communicate their learning needs to be
taken into account.

» Technology tools can be powerful enablers
for differentiating the products that result
from learning tasks.

* Providing choice and flexibility in the tool
used to create products of learning allows
students a voice in their learning.

As they engage with learning tasks, students
produce artefacts or products that help to
demonstrate where they are up to in their
learning. These artefacts can include paper-
based products, digital products, 3-D products
or performances. They may result from tasks
designed for summative assessment purposes,
or from formative tasks designed to inform both
teachers and students about how learning is

progressing and what the next steps need to be.

Differentiating the learning task may mean that
a range of different products are generated.
The evidence of learning demonstrated in the
product should align with the learning goals for
the unit and those identified in each student’s
learning plan.

For example, if the learning goal relates to
creating a text that uses a range of persuasive
devices, a simple product may require just the
choice of appropriate illustrations and words. A
more complex product for the same learning
goal could require the inclusion of persuasive
elements such as page layout, font size, colour,
icons and sound.

Technology now provides a range of free or
reasonably priced and easily accessible digital
tools for students. These range from digital
mind mapping tools, to multimedia authoring
tools, to digital art and design tools. More and
more schools are encouraging students to bring
and use their own technology devices to use

at school. Responsibility for the knowledge of
how those tools operate has shifted from the
teacher to the students, providing authentic
opportunities for students and their teachers to
learn with, and from one another, and to utilise
skills they may have gained outside school.

Digital products also lend themselves to sharing
with a broader audience than just the teacher or
others within the school. Through the internet,
there are opportunities for students to create
products for ‘real’ audiences addressing authentic
issues, which can add a very engaging and
motivating dimension to a task.

Students will vary in their level of skill with the
tools that are used to create learning products.
Providing students with choice and support can
give teachers more accurate insight into the
nature and level of each student’s understanding
when lack of skill with a particular tool does

not get in the way. It can enhance the level of
student ownership over their learning and is
likely to increase the level of motivation and
engagement with the task.
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ICT in everyday learning:
a toolkit for teachers

E’ IcT

a

This collection of practical examples illustrates
how pedagogy, content and technology can
be successfully integrated in order to promote
learning.

The toolkit draws on the TPACK framework
with a focus on technological (T), pedagogical

(P) and content knowledge (CK) needed for a
teacher to be effective in a technology enhanced
classroom. It illustrates the kinds of professional
knowledge that facilitates teaching and learning in
the 2Ist Century.

It contains a collection of model learning
activities across F-10 Australian Curriculum:
English, Mathematics, Science and History that
cater for a broad range of abilities.

It also includes tutorials for many of the tools
recommended.

Note: the site should be accessed by logging in
to the Scootle portal and searching for “ICT in
everyday learning”.

https://www.scootle.edu.au

Possible products and performances

Student products and performances should be
framed by the identified learning goals and an
intended audience.

Written Oral Visual

advertisement debate cartoon

blog dramatisation  collage

editorial interview flow chart

historical oral game

fiction presentation

letter podcast mind map/
concept map

magazine puppet show  model

article

newspaper radio script slideshow

article

play rap photograph

position speech video

paper

web site teach a lesson
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Practical examples

v

An example of how different
task expectations are reflected
in different products

A Year 5 teacher is designing an assessment task
for a unit on nutrition to gauge each student'’s
understanding of the benefits of healthy eating
and the consequences of an unhealthy diet.
Some students in the class are learning English
as an additional language and their language
proficiency is still developing.

Other students in the class have a very advanced
understanding of the use of key vocabulary,
sentence structure and page layout. The teacher
differentiates the core task of creating an
information text about healthy diet by changing
the product, audience and language expectations
for these two groups.

The EAL/D students are asked to produce a
picture book with simple text and appropriate
images about healthy eating for Year | students
in the school. The students requiring extension
are asked to create either a detailed brochure or
an online page about healthy eating that includes
FAQ:s. It will be used at the local medical centre
where the audience is teenagers and adults.

All students have the opportunity to gain extra
credit by demonstrating creativity in the way
their text attracts the attention of the audience.
They are invited to select the tool they use to
create their text.

v

An example of how tool selection
can support student needs

A student with limitations to their short-term
memory processing capacity struggles to write
their thoughts using a pen and paper because
this task requires them to simultaneously attend
to pencil hold, letter formation, word selection,
spelling and grammar.

Providing this student with the option of using a
computer using software packages such as Clicker
or Dragon Naturally Speaking as their writing tool
or using a digital recording device such as an
iPad, can release them from attending to some
of those things. This frees up their cognitive
capacity to focus more on what they want to say.

When the act of handwriting is not a focus for
the learning, these tools are far more effective
and equitable in supporting this student to
communicate their learning. The student'’s
classroom teacher considers this when planning
learning task products.

v

An example of differentiating
assessment

A student with autism spectrum disorder who

is resistant to writing is studying VET Certificate
| in Hospitality. Their teacher has planned to
accommodate the student’s needs by articulating
in the Training and Assessment Strategy that
they will be provided with opportunities,
including oral testing, to assess their knowledge
in units which would usually be covered in the
class workbook. The VET Co-ordinator records
the testing in an audio file for audit purposes.
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LEARNING
ENVIRONMENT
DIFFERENTIATION

Differentiated teaching is both pro-active and
responsive. It involves planning ahead to optimise
the conditions for learning, as well as being
reflective and responding thoughtfully to the
‘lived experience’ of classroom teaching and
learning.

There are many aspects of the learning
environment that can either facilitate or inhibit
learning for students. These can be consciously
adjusted by the teacher to meet the particular
needs of a group of students. They include
physical, social, aesthetic and organisational
aspects of the learning environment.

A teacher who is using the learning environment
to support differentiated classroom learning
attends to a range of things which might include:

* Physical provisions that enable access to
resources and facilitate a range of ways for
students to work, collaborate and socialise.

» Classroom routines that minimise disruption
and maximise time on task.

» Strategies that accommodate flexible
groupings.

* Use of wall space for posters and other
materials that scaffold learning.

» Strategies for organising work materials
and learning resources that build student
independence and self-management.

* Expectations that create a safe context
for learning from mistakes and striving for
excellence.

e A culture that welcomes and learns from
cultural diversity and builds respect.

* Responsibility for learning is viewed as being
shared by all including teachers, students,
support staff, parents and carers.

* Considering how transferring learning outside
the classroom environment might enhance
student learning.

» Considering ways that online and virtual
environments might contribute to learning.

Practical examples

R

Promoting student responsibility
(Video 4m 32s)

The teacher uses strategies developed from a
workshop by boys" education expert lan Lilico.
He creates a positive learning environment by
utilising a ‘community circle’ where his students
take responsibility for their own learning and
behavior management by giving each other
feedback on their achievements and attitude.
Collaboration is encouraged in the students and
a strong emphasis is placed on communication.
Within the school, the teacher uses his
knowledge and experience to lead colleagues in
regular meetings that plan and evaluate units of
work based on their knowledge and experience
of how boys learn.

Source: AITSL lllustrations of practice
http://www.aitsl.edu.au/australian-professional-
standards-for-teachers/illustrations-of-practice/
detaillid=1OP0025|

R

Creating routines
(Video 4m 19s)

The teacher demonstrates how she establishes
and maintains orderly routines in the classroom
and effectively communicates to support student
understanding and participation. Within a

class with an English literacy focus, the teacher
demonstrates through a series of group activities
how effective learning behaviours can be
enhanced through positive reinforcement, the
use of clear signals to gain students’ attention,
the establishment of defined roles and tasks,
controlled questioning, the modelling of positive
behaviours, and the in-depth explanation of these
to students.

Source: AITSL lllustrations of practice
http://www.aitsl.edu.au/australian-professional-
standards-for-teachers/illustrations-of-practice/
detailZid=I0OP00138
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R

Creative problem solving (Video 5m 05s)

Practical subjects require a range of flexible
classroom management strategies to cope with
students working on individual projects. The
teacher describes some of the approaches that
she has developed to respond to situations
where her students may be separately engaged
in research, folio preparation, arts making and
group activities. She demonstrates how she
balances the need for individual and group
activity work with whole class feedback and/or
demonstration. In working with colleagues, she
emphasises the need to ensure that the content
and strategies used are engaging and flexible.
Source: AITSL lllustrations of practice
http://www.aitsl.edu.au/australian-professional-
standards-for-teachers/illustrations-of-practice/
detail?id=IOP00191

v

An example of establishing
a classroom culture

In the first two weeks of Term [, a high school
English teacher makes a point of planning

to understand their students. They aim to
prepare learning experiences that are pitched
appropriately to each student’s readiness,
interests and learning profiles. The teacher
spends time to gather data using the Student
Support System. They look through each
student’s academic data, previous reports,
attendance data and the anecdotal comments
recorded by previous teachers.

For students with Personalised Learning Plans,
the teacher spends time reviewing each student’s
background, strengths, interests and needs.
They note the scaffolds and adjustments that
work well for the student.

The teacher is aware that several students are

at risk of academic failure as they are not able to
read independently. If the right levels of support
are not provided to these students they will not
be able to access the key learning area concepts.

When establishing their classroom culture the
core message is that students will be given
challenges and opportunities to explore their
interests. Effort is highly prized and mutual
respect and support are encouraged.

v

An example of an healthy
classroom environment

A Year 6 teacher sets out to establish a classroom
environment to support differentiated learning.
The classroom is organised for flexibility and to
encourage independence in how students manage
their own learning. There is space for students to
engage in a variety of activities, both independently
and in groups. Students are encouraged to use a
range of print and digital resources, supported by
a classroom library and well organised class page
on the school intranet. They take responsibility for
their own learning and contribute to that of their
peers using collaborative resources such as the
interactive whiteboard.

The focus for the teacher is to create and facilitate
a range of learning tasks at different levels of
demand for their students that cater to their
individual needs. Students are given choices

about how they demonstrate their learning.

All students feel valued and value their peers

and their teacher.

v

An example of working
together as a school

The school leadership team at a high school have
come together to discuss and plan for renewed
whole school approaches to School-Wide Positive
Behaviour Support (SWPBS).

In recent times, a small proportion of students
across year levels are finding it difficult to engage

in their work. They are acting up and being a
disruptive influence throughout any given day.

The team look through the well-being and
behaviour data to pinpoint the frequency and
severity of incidents and begin planning proactive
measures. Using supports such as Respectful schools
and workplaces and Respectful Schools Respectful
Behaviour, they engage the staff and the community
to develop a whole school approach to respectful
behaviour that acknowledges the core values they
wish to promote as a school.

After explicit teaching, modelling and rewards

for students who enact these values, staff, report
a decrease in behavioural incidents over time.
There is a corresponding shift in engagement

and more positive learning outcomes for students.


http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00191
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00191
http://www.aitsl.edu.au/australian-professional-standards-for-teachers/illustrations-of-practice/detail?id=IOP00191
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